ultural Revolution

Educational Transformation
in the

8£ Introduction

l he authorities of the Is-

lamic Republic refer to the 1979
revolution as first and foremost a
cultural revolution, aimed at the
creation of a new moral order and
fundamental transformation of in-
dividuals' values.

They believe that a true revo-
lutionary movement cannot suc-
ceed unless these fundamental
changes take place in the society:
the revival of Islamic values and
the replacement of secular and
Western ways by a religious order.

Thus the ideal member of the
post-revolutionary society is
“cleansed” of ideological attach-
ment to the West and “purified”
of the need to imitate non-Islamic
ways.

The model citizen is pious,
committed, doctrinaire, proud of
his/her Islamic heritage, loyal to

Islamic Republic

by Golnar Mchran, Al-Zahra University

the government, and prepared for
self-sacrifice for the revolutionand
the Islamic cause.

As an important socialization
agent, especially in a period of rapid
change, the school in Iran has been
assigned the task of bringing about
this transformation of values. The
school is referred to variously as a
destiny-forming center, a human
manufacturing factory, and a “cen-
ter for modeling human beings.”
(Bahonar 1985, p. 107)

Given such grave responsibil-
ity for shaping human minds, the
educational system has assumed a
leading role in the cultural revolu-
tion as Iranian authorities have at-
tempted to Islamize and politicize
the system.

Politicization in this context
refers to the effort to create indi-
viduals with total ideological and

I structure and Organization of Formal Schooling

Due to the political-ideologi-
cal nature of educational transfor-
mation in post-revolutionary Iran,
there has been more emphasis on
changing the content and direc-
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tion of education rather than fo-
cusing on changes in the structure
and organization.

The Council for Fundamental
Transformation in the Educational
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political commitment to the Islamic
Republic. Islamization, on the other
hand, aims at reviving Islamic val-
ues and returning to the Muslim
identity.

The purpose of this article is
to study post-revolutionary edu-
cational transformation in the con-
text of the Iranian cultural revolu-
tion.

Six areas that have been most
affected are: curricular and text-
book content, extra-curricular ac-
tivities, teacher training, higher edu-
cation, privatization of education,
and female education. (For a de-
tailed discussion of educational re-
form in the post-revolutionary pe-
riod, please refer to Mehran 1992.)

Before turning our attention

to changes in the educational sys-

tem, let us take a look at its struc-
ture and organization.

System was set up by the govern-
ment in 1985 to identify major
problems and shortcomings and
modify the system to fit the needs
of the post-revolutionary society.

continued



The council was comprised of
faculty members from theological

centers; deputy ministers- &f. the~

Ministry of Education; represen-
tatives from the High Council of
Cultural Revolution, the High
Council of Education, and the Edu-
cation Commission of Parliament;
experts from the Ministry of Bud-
get and Planning; and “commit-
ted” teachers, at least one of whom
had to be a woman.

Despite the educators’ call for
much-needed changes since the
early days of the revolution, the
planning and administration of edu-
cation remains very similar to that
of the pre-revolutionary period.

A highly centralized system

Education remains highly cen-
tralized, with the Ministry of Edu-
cation in the capital determining
the content and structure of el-
ementary, secondary, vocational
and special education. The Minis-
try is in charge of educational plan-
ning, financing, and administration,
curriculum and textbook develop-
ment, literacy campaigns and adult
education, and extra-curricular ac-
tivities. Teacher training, grading,
and examinations are also the re-
sponsibility of the Ministry.

The language of instruction
throughout the entire nation is Per-
sian, despite the fact that 37 per-
cent of the population does not
speak Persian as its mother tongue.

During the 1990-91 academic
year, 15,018,903 students were en-
rolled in educational centers ad-
ministered by the Ministry of Edu-
cation; 9,369,646 attended elemen-
tary schools; 3,232,682 were en-
rolled in guidance cycle schools;
1,589,405 were in secondary
schools. The remainder were en-
rolled in preschools (227,492) and
schools for exceptional children
(32,794), defined as the intellectu-
ally-gifted, the physically, mentally

or emotionally handicapped, or de-
linquents

~.. - —Ge
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The sc‘hoolmg system today
suffers from the same ills that
plagued it before the 1979 revolu-
tion: overcrowded classrooms,
multi-shift schools, teacher-cen-
tered instruction, recitation, mem-
orization and rote learning. This
has perpetuated a rigid system
marked by the absence of flexibil-
ity and creativity.

Basic structure

Since 1970, the educational
system has consisted of a one-year
preschool program or amadeg (age
5), five-year primary education or
dabestan (ages 6-10), three-year
guidance cycle or rabnema’s (ages
11-13) and a four-year secondary
education program or dabirestan
(ages 14-17).

Secondary education is divided
into Theoretical-Academic and
Technical-Vocational divisions.

The Academic division is fur-
ther divided into Mathematics-
Physics, Experimental Sciences,
Literature-Culture, and Socio-Eco-
nomic branches.

Technical-Vocational educa-
tion is composed of three subdivi-
sions: Agricultural, Technical, and
Business branches.

Change in secondary school

A welcome sign of change,
brought about by a realistic as-
sessment of high unemployment
rates among high school graduates
and the mismatch between school-
ing and the job market, is the re-
structuring of the secondary
school. Beginning as a pilot project
in the 1992-93 academic year, the
four-year secondary school has
been changed to a three-year pro-
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gram with two major divisions:
General Education (divided into

%%he Academic and Technical-Vo-

cational branches) and Professional
Education (with an emphasis on
teaching specific work-related
skills).

Students have to take 96 units,
including a2 common core curricu-
lum as well as specialized courses.

The high school diploma
granted to the graduates of each
division is of equal value.

Choices for graduates

Graduates of Academic sec-
ondary schools have the option of
entering a one-year pre-university
program that prepares them for
entrance to institutes of higher edu-
cation, or entering a two -year.col-
lege (e.g. teacher training for el-
ementary school teachers) to ob-
tain an Associate degree. (Two-
year college graduates also have the
option of continuing their higher
education on a part-time basis.)

The one-year pre-university
program is administered by the
Ministry of Education in coopera-
tion with the Ministry of Culture
and Higher Education. Consisting
of 32 units, the content is a core
curriculum of the program the stu-
dent will follow at university level.
It also serves a remedial function
for qualified students from impov-
erished regions.

Technical-Vocational school
graduates may either join the work
force or continue on to a Higher
Institute of Technology or Tech-
nical-Vocational Teacher Tratning
Center.

The ultimate aim is to raise the
quality and social status of techni-
cal-vocational education, teach high
school students specific skills
needed in the real world of work,
and increase the educational as well
as professional-vocational choices
of high school graduates.

)
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3=€ Curricular and Textbook Content

Among the first steps taken
by the post-revolutionary govern-
ment was to change the curricular
content of elementary and second-
ary schools to include more Is-
lamic subjects. A significant por-
tion of pre-collegiate education in
Iran now consists of religious stud-
ies, Islamic ethics, Arabic, and the
study of the Qurlan.

Although these subjects were
offered before the revolution, the
content of other subjects was ba-
sically secular. Now, religious sub-
jects and heroes/heroines occupy
a significant portion of history, lit-
erature, and social studies text-
books.

Religion and ethics is offered
three hours per week in the sec-
ond through fifth grade of elemen-
tary school (ages 6-10) as well as
throughout the guidance cycle
(ages 11-13) and four-year second-
ary school (ages 14-17), both in
the academic and technical-voca-
tional divisions. Qur'an is studied
two hours per week beginning with
the third grade to the end of the
guidance cycle.

Arabic language is taught
throughout the three years of the
guidance cycle for two hours a
week.

Islamic culture and ideology
as well as Arabic are also included
in the secondary school curricu-
lum. In the Socio-Economic
branch, Arabic language is taught
for four hours per week in the
first year and two hours per week

g:g Extra~Curricular Activities

Ideological training of youth
is not limited to the content of
formal education. In 1980, an im-
portant bureau was established
within the educational system
known as Omur-e Tarbiyati,

in the second and third years. In

~the Mathmatics-Physics brarfichfasy

well as the Experimental Sciences
branch, Arabic s taught two hours
a week in the first, second, and
third years. The Mathematics-Phys-
ics, Experimental Sciences and
Socio-Economic branches of the
academic division do not offer Ara-
bic in the fourth year. However,
three hours per week of Islamic
Economy is obligatory during the
fourth year of the Socio-Economic
branch. Arabic s offered four hours

a week during the entire four-year
period of the Literature-Culture
branch.

Morning prayers have been in-
cluded in the school program and
performed at the elementary school
level as a “homeroom” activity.

The above-mentioned reforms
are aimed at Islamizing education

roughly translated as the Bureau
of Educational Affairs.

The stated aim of the Bureau
is bringing Islamic culture to the
schools and eliminating all rem-
nants of the anti-Islamic, colonial
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by reviving religion and acquaint-
g Iranian pupils with their Is-
lamic heritage.

The three recognized religious
minorities of Iran—the Christians,
Jews, and Zoroastrians—are allowed
to teach the principles of their own
religion in schools at the time al-
lotted for religion and ethics.
(Shorish 1988)

Changing the content of text-
books began shortly after the vic-
tory of the revolution and was com-
pleted by 1981, with minor addi-
tions and omissions since then. The
aim was to “demonarchize” the con-
tent of elementary and secondary
school textbooks and purify them
from all “colonial and tyrannical”
topics, replacing them with Islamic
and revolutionary subjects.

While the physics and math-
ematics textbooks remained almost
intact, those used in history, soci-
ology, economics, religious stud-
1es, Arabic, social studies, psychol-
ogy, art, and Persian literature have
been radically changed.

A content analysis of post-
revolutionary social studies text-
books indicates that education is
openly and avowedly political, re-
flecting the official state ideology
and inculcating in the young the
attitudes, values, and beliefs needed
to maintain the status quo. Com-
mitment to the Islamic cause and .
loyalty to the leadership is the ulti-
mate end for which, school chil-
dren are told, any hardship and
even self-sacrifice is justified.

culture of the Pahlavi regime in the
educational system.

Yet, the Bureau’s activities
have been basically aimed at eradi-
cating the ideological influences of
dissident groups among young pu-

continued



pils. The goal has been “to defend
the revolutionary culture” against
the ideological penetratien of

“counter-revolutionaries.” “Their

“threat” was thus met by assigning
one instructor to every 250 pupils
to provide “moral guidance” and
revive “ethical values” among
school children.

The Bureau has aimed at
achieving its goals basically
through extra-curricular activities
such as after-school programs,
morning prayers, classes in ideol-
ogy, summer camps, and various

b Teacher Training

Another measure taken as part
of the cultural revolution has been
changing teacher training insti-
tutes’ admissions criteria so that
only maktabi (committed and doc-
trinaire) individuals loyal to the
government can enter, and purg-
ing teachers labeled as “anti-Is-
lamic” and “counter-revolution-

” The latter includes all those
teachers who have been identified
as sympathizing with the monarch,
the West, and the left, referred to
as Marxist, liberal, “Westoxicated,”
and atheist teachers.

Labelling dissident teachers as
“saboteurs” and “traitors,” the Ira-
nian educational system has purged
many individuals in the name of
preventing “intrigue” and “purify-
ing” the schools from “unholy and
treacherous” members who instill
“poisonous” values and beliefs in
children. The number of purged
teachers was estimated as 30,000
in 1986.

I Higher Evbucation

Post-revolutionary educational
transformation in Iran has been
most abrupt and visible at the uni-
versity level.

Pre-revolutionary Iranian uni-
versities were criticized by the lead-
ers of the Islamic Republic for serv-
ing “foreigners” and propagating

WINTER -‘«ZIEI\IIQ.

~.

matches and competitions, among
which camps have been most suc-
cessful in recruiting students. »
Smce the@ummer of 1986, d1—
rectors of the. Bureau have orga-
nized weekzlong camping trlps
durmg ‘which puplls engage in a
variety of activities. The programs
include educational, ideological,
athletic, and military training along
with cultural-scientific matches as
well as Qur’an recitation competi-
tions. Both girls and boys can par-
ticipate in the camps, but at dif-
ferent times. Girls’ camps are or-

During the early days of the
revolution, the Islamic Republican
Party stated the criteria for teach-
ing to be expertise as well as moral
and ethical eligibility. Belief in Is-
lam 1s regarded as the single most
important quality for one whose
responsibility includes the forma-
tion of thought and value systems.
The educational system will utilize
skilled yet apolitical teachers, al-
though no compromise is permis-
sible in the case of “corrupt” indi-
viduals, regardless of their degree
of expertise.

To prepare doctrinaire teach-
ers, the general education curricu-
lum for two-year teacher training
centers now requires ideclogical and
Islamic courses that reinforce mo-
rality and ethics.

Courses that fit in the required
Islamic Ideclogy and Culture cat-
egory include history of Islam, Is-
lamic world view, Islamic morality,
principles of Islamic education, as

Western values. Therefore,
through what is known as Cul-
tural Revolution or Engelab-e
Farbangg, the Iranian government
launched a campaign to “purify”
and Islamize the content of higher
education.
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ganized and run only by women,
and their military training instruc-
f4ors are also female.

The primary purpose of camp-
ing trips has been stated as advo-
cating Islamic values, rejecting
Western models, and teaching the
spirit of martyrdom. As such, the
camps are extensions of the for-
mal school curriculum, comple-
menting the daily school routine
during the long summer months
when the impact of political-ideo-
logical training may begin to fade.

well as Arabic and Quranic stud-
ies.

The first year of the teacher
training curriculum comprises
twenty-six hours of Islamic Ideol-
ogy and Culture courses per week,
while the number drops to sixteen
during the second year. (Two-Year
Teacher Training Program 1984, p.
1)

Participation in political-ideo-
logical courses after school hours
and during the summer was made
obligatory for the experienced
teachers who were retained.

The intense political and ideo-
logical screening of teacher train-
ing institutes’ applicants, the purg-
ing of many qualified and experi-
enced teachers, coupled with alow
and unattractive salary, have led to
a serious shortage of teachers, re-
ported as 116,000 1n 1990. (Minis-
try of Education 1990a)

Closure of universities

Beginning in the summer of
1980, universities were closed for
a period of three years. (Several
medical colleges and nursing fac-
ulties were eventually reopened
during this period, mainly because
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doctors and nurses were needed at
the front during the Iran-Iraq war.)
During this time, university

professors were either engaged in-

planning the new curriculum or in
writing and translating textbooks.

The content of instruction, es-
pecially in the humanities and so-
cial sciences, was changed to em-
phasize Islamic ideology and de-
emphasize Western norms and val-
ues. The core curriculum now in-
cludes Islamic ethics, history of
Islam, roots of the revolution, and
Arabic language. The aim was to
create “committed” individuals as
opposed to mere experts.

Similar to the duality of “red-
ness” and “expertness” in the Chi-
nese cultural revolution, Iran has
also witnessed a confrontation be-
tween ta’abod (commitment) and
takbassos (expertise) that contin-
ues today. (Sobhe 1982)

Changing the university cur-
riculum and rewriting the text-
books were only part of the Cul-
tural Revolution, which was also
directed at purging dissident stu-
dents and expelling “znti-Islamic”
or “counter-revolutionary” faculty
members.

Loyalty-morality checks

A highly ideological university
entrance selection system based on
commitment to and support of the
Islamic Republic was introduced,
transforming the Iranian universi-
ties from bastions of political ac-
tivism and dissidence to centers of
passivity and quietude.

Public university entrance ex-
aminations are designed, adminis-
tered and corrected by the Minis-
try of Culture and Higher Educa-
tion.

The Islamic Republic’s policy
of “filtering” applicants through
the introduction of a highly ideo-
logical selection procedure has
made university entrance even
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more difficult. Entering higher in-
stitutes of learning has always been

_avery competitive process for high
schocl graduates who have to taker.~ 5dn 1979, only 10 percent of

a national ynified entrance exami-
nation.Today, those aspiring to
attend university must pass both
the two-phase academic-aptitude
examination and “loyalty-morality”
checks.

The checks consist of a writ-
ten or oral examination to deter-
mine a candidate's loyalty to the
government (non-membership in
opposition groups; membership in
Islamic, pro-government associa-
tions; a lack of “counter-revolu-
tionary” activity; etc.) and his/her
Islamic “morality” (fasting, pray-
ing, attending the Friday prayers
on a regular basis, going to the
mosque, proper covering for
women, etc.).

As another part of these
checks, the local Islamic Counclil,
mosque, shopkeepers, neighbors,
school principal and teachers are
contacted to report on any
“counter-revolutionary” or “anti-
Islamic” activity in which the can-
didate might have engaged.

In addition, the post-revolu-
tionary quota system—ensuring the
entrance of eligible candidates who
have fought in the Iran-Iraq war,
those maimed or crippled in the
war, family members of martyrs,
and students from impoverished
regions of the country-has led to
further competition for limited
space.

Failure to meet demand

Despite the existence of 126
universities and institutes of higher
education in the 1990-91 academic
year (compared to 26 universities
and 50 colleges before the revolu-
tion) attended by 312,076 students,
taught by 23,376 faculty members
(Ministry of Culture and Higher
Education 1991), Iranian universi-
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ties fail to meet the ever-increasing
social demand for higher edu-
cation.

550,000 applicants were admitted;
in 1991, 56,542 out of 790,495 ap-
plicants (seven percent) were able
to attend university. (Statistical
News 1991)

Among the solutions offered
have been the establishment of in-
stitutes of higher learning attached
to various ministries; Daneshgab-e
Payam-e Nur (Distance Learning
Universities) since 1987; and es-
tablishing private, fee-based uni-
versities throughout the country.

Shortage of faculty

Another major problem faced
by Iranian universities has been
the shortage of faculty members,
especially in medicine and engi-
neering. The 1980 expulsion of
many faculty members; the un-
precedented brain drain that has
led to the migration of a consider-
able number of university profes-
sors to the West; and the increase
in the student population has led
to a shortage of 9,000 full- and
part-time instructors at university
level.

The same political-ideological
selection system used to screen
students has been in effect since
the 1979 Cultural Revolution for
university faculty members. They,
too, have to meet certain academic
as well as moral criteria. As part of
their tenure evaluation, faculty
members are given examinations
to assess their scientific expertise
as well as moral and religious quali-
fications. In case of “deficiency,”
university professors have to take
courses in Islamic theory and ide-
ology similar to the ones taken by
teachers. (Sobhe 1982, p. 278)

To alleviate the faculty short-
age, Daneshgab-e Tarbiyat-e
Modarres (Teacher Training Uni-

continved



versity was established to train uni-
versity instructors by offeringimas-
ters’ and doctoral degrees in vati-
ous fields of study. Candidates are
selected from among the most doc-
trinaire applicants with a guaran-
teed position awaiting their gradu-
ation, without any need for fur-
ther political-ideological screening.

Graduate students being
sent abroad

Sending graduate students
abroad to continue their education
is yet another attempt by the gov-
ernment to provide specialists.
Despite originally condemning
education in the West, undeniable

%8 Privatization of Education

Just as the urgent need for
experts and specialists has led to
the renewal of international aca-
demic exchange, economic short-
ages and financial restrictions have
resulted in a reversal of policy ina
controversial sphere-namely, the
re-introduction of fee-based, pri-
vate education at the pre-collegiate
and university level.

One of the first steps taken
immediately after the revolution
was the nationalization of all pri-
vate and foreign schools in an ef-
fort to reduce the gap between
public and private schooling and
the quality of education provided
for the haves and have-nots.

The establishment of “non-
profit,” private schools since 1988
and the growth of the fee-based
Free Islamic University since 1984
are vivid examples of reversal of
policy set in revolutionary times
in response to post-revolutionary
realities.

Despite the allocation of 19.9
percent of the government budget
to education, with 3.78 percent of
the country’s GNP spent on gen-
eral (primary, guidance, second-
ary), technical-vocational, and
higher education (Ministry of Edu-
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realities Have led to a reversal in
policy such that today, graduate-
level married male students are sent
abroad on scholarships to pursue
their education in needed techni-
cal and professional fields. Female
students and single male students
are not eligible.

Whereas India and Japan are
preferred by the authorities due to
the “perseverance of tradition” in
those Eastern countries, Western
Europe, Canada and Australia re-
main the students’ first choices.

cation, 1990a), statistics indicate
that not all school age children are
able to attend school.

During the 1989-90 academic
year, only 79 percent of the 6-10
year-old population attended
school, with boys (83.8 percent)
faring better than girls (74.2 per-
cent), and higher enrollment rates
in urban centers (87 percent) than
rural regions (70 percent). (Minis-
try of Education 1990b)

Economic hardship, the need
for child labor especially in rural
areas, and socio-cultural restric-
tions specifically aimed at the edu-
cation of girls are some of the rea-
sons for the inability of school age
children to attend school. Yet, lack
of adequate educational facilities,
shortage of teachers, and the over-
all inability of the government to
meet the increase in school age
population and the rising demand
for education remain important
obstacles to universal access to ba-
sic education.

One of the solutions has been
the delegation of responsibility to
the private sphere. In an effort to
reduce public expenditure on edu-
cation and make use of the
community’s physical, financial
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Government-sponsored education

in England and the United States

7 is not allowed. At present, 2,300 N

Iranian students are studying @
abroad on government scholar-
ships.

(Editor's note: Open Doors
1990-1991 reports that the num-
ber of Iranian students studying in
the United States continues to de-
cline from a peak of 51,3101n 1979/
80to 6,260 in 1990/91. Iranian stu-
dents, who ranked first among for-
eign student groups in number in
the United States in 1979/80, now
rank fifteenth, shrinking from 17.9
percent of the total foreign stu-
dent enrollment to only 1.5 per-
cent in 1990/91.)

and manpower resources, the es-
tablishment of non-profit private
schools (madares-e ghayr-e entefa’s)
was approved by the Parliament in

1988.
¢

Non-profit schools operate at
the primary, guidance cycle, and
secondary school level, and follow
the same curriculum and examina-
tion schedule as all government
schools. The textbooks are the same
as well as other instructional mate-
rials. The advantage lies in the re-
cruitment of the most skilled and
experienced teachers, a low pupil/
teacher ratio, and the use of labora-
tory facilities, audio-visual equip-
ment, and computers.

Non-profit schools are highly
selective. Eligible students are ac-
cepted based on a high grade point
average, written examination, an
interviews with the candidate and
his/her immediate family members.

Although quantitatively speak-
ing, only 15,000 out of 8,896,000
primary school pupils were enrolled
in non-profit schools during the
1989-90 academic year, what is img
portant is the continued policy of®&

An unequal status



higher quality education for the
advantaged children of wealthy
families—an unequal status that the

revolutionary government had ini-

tially aimed at destroying.

Nationalization of universi-
ties reversed as a policy

The establishment of the Free
Islamic University (Daneshgab-e
Azad-e Islami) is another example
of the re-privatization of higher
education. The original national-
1zation of all universities immedi-
ately after the revolution gradu-
ally gave way to the establishment
of fee-based, private universities,
initially in Tehran in 1984 and ex-
panding throughout the country
ever since.

Private universities, theologi-
cal centers, and institutes of higher
learning attached to various min-

3B Changes in Nomenclature

Inaddition to changes in cur-
riculum and entrance procedures,
names for degrees were changed
in the mid-80s as shown at right:

Many university names also
were changed. For example,
Daneshgab-e Melli (National Uni-
versity) became Daneshgah-e
Shaid Bebeshti (Martyr Beheshti

&g Female Education
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Women, who represent half
the population, have traditionally
been an underserved segment of
society. Yet, major achievements
have been recorded in the realm
of female education in the post-
revolutionary period, which may
be attributed to two major fac-
tors. First, one must look to the
famlly as playing a significant role
in emphasizing and supporting
education for girls.
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istries are allowed to design, admin-
ister and correct their own entrance
examinations. The timing of these

“examinations, the number of stu:

dents admitted, the loyalty-moral-
1ty screening. device and the profi-
c1ency level required ail differ from
criteria used by public universities.

The Free Islamic University be-
gan its activities as a non-degree
conferring institute of higher learn-
ing, claiming to provide education
for the sake of knowledge. Today,
it offers bachelor’s, master’s and
Ph.D. degree programs in experi-
mental sciences, mathematics, en-
gineering, medicine, social sciences,
humanities, and the arts. While it
has a separate entrance examination,
grading and examination procedures
are similar to those at publlc uni-
versities. Due to the attractive sala-
ries offered to full- and part-time
faculty members, the Free Islamic

University has been able to recruit
the most capable instructors.

Despite controversy over the

qhnﬁq tuition charged and the valid-
ity of the degrees conferred, the
Free Islamic University has thrived,
with its branches mushrooming all
over the country.

Furthermore, the “diploma dis-
ease” that characterizes Iranian so-
ciety at the present time and the
growth in the number of the young
population has led to unprec-
edented demand for university edu-
cation, regardless of the continu-
ing mismatch between higher edu-
cation and employment.

The above factors have led to
unquestioning acceptance of pri-
vate education in a revolutionary
society, the leaders of which have
gained legitimacy partly for their
policy of defending the dispos-
sessed and the underserved.

Award Former name New name
post-diploma fogh-e dipléme kardan:
bachelor’s degree License karshenasi
master’s degree fogh-e license barshenasi arshad
doctorate doctora doctora

University); Daneshgab-e Farab
Pablavi (Farah Pahlavi University)
became Daneshgah-e Al-Zabra (Al-
Zahra University); Daneshgah-e
Aryamebr (Aryamehr University)

Although the dominant model
of womanhood prevailing in ‘con-
temporary Iranian society is one of
a wife and mother, the active pres-
ence of women in the social, eco-
nomic, intellectual, cultural, liter-
ary, and artistic fields has provided
an alternative image, encouraging
families to seek education for their
daughters.

Second, education in the Islamic
Republic of Iran is used as a tool of
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became Danesbgab-e San'ati Sharif
(Sharif University of Technology);
and Daneshgah-e Pablavi (Pahlavi
University) became Daneshgab-e
Shiraz (Shiraz University).

politicization, Islamization and so-
cialization in training the New
Muslim Woman-the ideal female
citizen of Iran. (Mehran 1991)
Iranian authorities, in accor-
dance with the dominant religio-
political ideology, have assigned a
dual role to the New Muslim
Woman. She is to be educated as a
wife and mother and praised for
her female virtues while being
trained for active participation in
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the social and political affairs of her
society. This duality betwéen forees.
of tradition and revolution s clearly
reflected in the education of females.
Based on the authorities’ un-
derstanding of the ° approprlate
role and function of women in soci-
ety and the dictates of contempo-
rary Iranian politics, the Islamic Re-
public has aimed at directing and
channeling the academic pursuits
and future professions of women.
As aresult, shortly after the revolu-
tion, male-female segregation was
enforced in schools. Co-education
is now banned at every level except
at the universities and remote ru-
ral/nomadic schools where a short-
age of teachers has led to integrated

The curriculum is the same for
~girls and boys throughoutthe e edu(
tational system. However, the Min®"
istry bﬁEducatlon has attempted
to directipupils toward “suitable”
studies and professions at the guid-
ance cycle level by preparing dif-
ferent sets of the Study of Profes-
sions textbooks for girls and boys
at that stage. Tailoring, nursing,
and teaching are emphasized in
girls’ books, while boys learnabout
the various fields of engineering
and mechanics. :

Despite such academic and
professional redirection, Iranian
women have been able to maintain
high levels of educational enroll-
ment and attainment, mainly due

Within the decade following 1978,
however, there was an increase in
girls’ enrollment in the Mathemat

ics-Physics branch from 4.84 per-— '

cent in 1978 to 7.87 percent in
1988, and from 32.52 percent to
45.46 percent in the Experimental
Sciences branch. Despite generally
low female enrollment at techni-
cal-vocational schools, the percent-
age rose from 18.3 percent to 20.5
percent between 1978 and 1988.
Statistics indicate that al-
though the total enrollment rate
of girls is below that of boys atall
levels of schooling, their comple-
tion rate is higher at every stage.
During the 1987-88 academic year
for example, 88.81 percent of girls
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classes. There has also been an at-
tempt to segregate teaching so that
only female teachers can teach in
girls’ schools and the teachers in
boys’ schools are all men.

Since the declaration of com-
pulsory veiling for all women in the
summer of 1981, girls from the age
of six have to wear uniforms and
headcovers to school at all times.

Furthermore, female university
students have been barred from en-
tering certain “male-oriented” fields
of study. For example, at present
specializations that demand exten-
sive fieldwork such as mining and
petroleum engineering are closed to
women, while male students cannot
apply for admission to obstetrics-
gynecology.

As early as June 1979, women
judges were expelled; female law stu-
dents can no longer aspire to be-
come judges.

to the encouragement of girls by
their families and the government
to pursue their education within
limits dictated by Islamic norms.
As a result, there has been an in-
crease in the enrollment of girls in
formal schools since the revolu-
tion.

Girls’ education still lags be-
hind that of boys' throughout the
nation, but the percentage of girls
enrolled in school increased from
37.99 percent in 1978 to 43 per-
cent in 1988. Among rural girls,
the percentage increased from
31.79 percent to 40 percent in the
ten-year period.

There has also been a change
in the specializations elected by
female pupils at the secondary
school level. Traditionally, girls
chose the Socio-Economic and Lit-
erature-Culture branches of the
Theoretical-Academic division.
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succeeded in completing primary
school compared to 85.03 percent
among boys. At the guidance cycle
level, the gap widened to an 85.11
percent achievement rate among
girls as opposed to 78.42 percent
among boys.

Male pupils’ completion rate
was reduced systematically as the
grades go up, leading to only a
73.87 percent completion rate at
the secondary school level com-
pared to 90.20 percent for girls.

Female pupils at Technical-Vo-
cational school also fared better
with an 89.74 percent success rate,
while boys lagged behind with only
65.97 percent passing the final ex-
aminations. (Ministry of Education
1989)

At the higher education level,
there were more male university
students (226,751) during the 1990- _
91 academic year than female stu{g)}




dents (85,325). There were also
fewer female faculty members
(4,050) than male (19,326). The

in the various fields of study is an
important indicator of the aca-
demic and vocational choices of
women. During the 1990-91 aca-
demic year, the highest number
of female university students se-
lected medicine and health-related

3@ Conclusion

In “Schools in Revolution-
ary and Conservative Societies,
Anthony Wallace has classified
societies as either reactionary,
conservative, or revolutionary,
noting that what a person 1s ex-
pected to learn depends on the
value orientation of the society
in which he/she lives.

According to Wallace, in a
revolutionary society that is “de-
liberately and forcibly replacing
old institutions with new ones,”
the learning priorities are moral-
ity, intellect, and technic in de-
scending order. (Wallace 1961)

The classification of learning
priorities in Iran leads one to the
Ly conclusion that morality is of
prime importance, just as
i Wallace’s model for a revolution-
ary society indicates. Yet, moral-

PR

rank order of female enrollment.

/

sciences (31,836), followed by edu-
cation and teacher training (17,058);

. humanities and theology (11,331);

ning (387). (Statistical Yearbook
1992)
One may state that despite

natural and physical “sciedées~vvafious legal, economic, social, and
Pt Y

(6,450); social*ahd behavioral sci-
ences (5,805); engineering (2,847);
business administration and man-
agement (2,456); fine arts (1,190);
agriculture and forestry (743); law
(559); media and communication
(481); architecture and urban plan-

ity in this case includes both Islam
and political values, a combination
that cannot be separated.

In choosing to address such is-
sues as segregation of boys and girls
in schools, increasing the number
of hours allocated to the study of
religion, ethics, Arabic, and the
Qur’an, and implementing a highly
ideological screening system for
teacher and student selection, the
Irantan authorities convey the mes-
sage that ideological, political and
Islamic issues are now of first and
foremost priority. Grave problems
such as unequal educational oppor-
tunities, high dropout and failure
rates, lack of adequate educational
facilities, and a shortage of qualified
teachers are not being addressed.

The aim is to render education
more in tune with the political re-

professional limitations imposed
on them, Iranian women have re-
mained active recipients of and
contributors to academic, intellec-
tual, and scientific endeavors.

quirements of the time. In con-
temporary Iran, education is for
shaping morality. The training of a
skilled labor force will come later,
similar to the priority accorded to
redness over expertise during the
Chinese Cultural Revolution.

Yet, a nation that aims at gain-
ing independence through self-re-
liance in the economic and scien-
tific fields cannot but pay atten-
tion to the need for experts and
technicians. The exclusive concen-
tration on moral transformation in
the Islamic Republic today and the
distrust of expertise and technol-
ogy might prove to be costly in
the post-war reconstruction of the
country. O
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Addresses of Key Offices in Iran:
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Center for Educational Research ™, S Office of International and Scientific Cooperation OD
Organization of Research and Educatistial Planning ~ Ministry of Culture and Higher Education '
Ministry of Education *, %o . Ostad Nejatollahi Avenue, Building No. 1

Iranshahr Shomali Avenue, Building No. 4 Tehran, Iran

Tehran, Iran

A complete list of the 61 public universities and 65 institutes of higher education administered by the Ministry of
Culture and Higher Education, as well as the private universities, theological centers and institutes of higher education
attached to the various ministries may be obtained by writing to:

Center for Statistics and Information

Research and Planning Organization of the Ministry of Culture and Higher Education

Building No. 1

Ostad Nejatollahi Avenue

Tehran, Iran
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